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How to use this guide

The guide advises the teacher on how this training course should be delivered.

In the material:

. Co-funded
Inclusive Playgrounds e o
Teacher Training Programme - PINC of e Eurnpran Union

ACTION!!!

Divide into groups and discuss the following questions:
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» Who has ever felt excluded at some time in his/her life?
* Why is physical activity important?

« Whyis it even more important for people with disabilities?

In the guide:

1.3. Activiteiten van de module

.37 Activiteit 1 - dia 3: groeprdiscussie

Sememvalting von oe aolivied

Apparatuur Papler, pan,

Tijd voor da activiteit 10 minuten,

Verelste vaardigheden Hritisch denken, actiel ulsteren
Beschnwing van de ociitalt

Om madule i1 te begnnen, kan de docent een groepsactiviteit veorstellen [zie dia n3) Voo
deze activiteit hebben de groepen papser en pen nodig om alle suggesties op te scheijven.
Vanatse: de leeringen kunnen de activilet mondelng bespreken, ronder et antwoond op fe schafven

Vierdend i groepen e bespreel de walgende wagen
= W heefl moh ool in spodao leven Burlenfesiohe gevaeid”
®  Wooran is choomsbeweging belangrpk?
& Wignom is hef apg belemprdes vy manten mel sen homdioos
w R devk 7 i mcluiis e rischt af den beuire?

& it de honelonp &0 de perseoa of i g ompeving?

The green text indicates what is written in the training materials.
The black text gives you suggestions on how to use the training materials.
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Guide for teachers: resources and didactics of PINC training

Module 1 - Inclusion in education

1.1. General information

Duration of the lecture: 3 hours

Materials to be used: Module 1 - Inclusion in education.

1.2. Learning Objectives

The module aims at providing specific knowledge on what inclusion is and what the educator can do for
encouraging inclusion within different environments, taking some European good practices as possible
examples. From Module 1 - Inclusive Processes in education, the students are expected to learn:

The basic knowledge of the main rules and conventions about inclusivity;
The state-of-the-art disability concept;

How the disability concept is framed according to the existing perspectives and modules;

The state-of-play in the PINC countries (Spain, Greece, Czech Republic, Italy, Belgium)
The process of inclusion in the educational perspective;

How to make the environments, schools, and organisations more inclusive;

The relationship between the inclusion process and the development of children;
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1.3.1. Activity 1 - slide 3: Group discussion

Summary of the activity

Equipment Paper, pen
Time for the activity 15-20 minutes
Skills required Critical thinking, active listening

Description of the activity

To start the module n.1, the teacher can suggest a group activity (presented in slide n.3). For this activity, the
groups will need a paper and pen to write down all the suggestions.

Variation: the students can discuss the activity verbally, without writing the answer.

Divide into groups and discuss the following questions:

% Who has ever felt excluded at some time in his/her life?

% Why is physical activity important?

% Why is it even more important for people with disabilities?
< What do you think? Is inclusion a right or a choice?

% Is disability in the person or in the environment?

After 10 minutes, each group is free to share its members’ answers with the other groups. It is suggested that the
teacher sum up all the answers when closing the activity.

Then, the teacher goes on with the presentation by introducing Module 1 - Inclusive processes in education
(slide 5), the Salamanca Statement (slide 6), the Convention on the Right Persons with Disabilities as a moral
authority (slide 7-11), the concept of disability (slide 12-15), the state of play in the PINC countries (slide 16 —
18), and inclusion as a process for educational change (slide 18-20).

The slides n. 21 — 22 ("7 principles of the Universal Design”) can be better illustrated with a video from YouTube
(https:/youtu.be/G-tHuD7R8cs)

After showing the video, the teacher can continue with the Activity 2.


https://youtu.be/G-tHuD7R8cs
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1.3.2. Activity 2 - slide 23 — Example from individual experience

Summary of the activity
Equipment Paper, pen
Time for the activity 15-25 minutes
Skills required Critical thinking, active listening

Description of the activity

The teacher can suggest an individual question on slide 26 (“7 principles of the Universal Design"). For this acti-
vity, the students will need a paper and pen to write down all the suggestions.

Variation: students can discuss the activity verbally, without writing the answer.

Pick an activity in your school, youth, leisure, or sports organisation.
Is it designed under the 7 principles of universal design? If it is not, how can you adapt it?

After 5 minutes, the students will discuss their experience, at first one-by-one and then with the others. It is
suggested that the teacher sum up all the answers when closing the activity.

The teacher can go on with ‘inclusive environment' in slides 24-26, which contain the three dimensions for the
Index of Inclusion.

1.3.3. Activity 3 - Slide 27- Individual question

Summary of the activity
Equipment Paper, pen
Time for the activity 20-40 minutes
Skills required Critical thinking, active listening

Description of the activity

Referring to the three dimensions for the Index of Inclusion (presented in slide 26), the teacher should ask the
students the following question:

Put your school, youth, leisure or sports organisation to the three-dimension test of the index for inclusion.
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Variation: the students can discuss the activity verbally, without writing the answer.

All the students will adapt an environment from their experience, at first one-by-one and then with the others. It
is suggested that the teacher sum up all the answers when closing the activity.

The teacher finishes the lecture with the slides 28-29 and decides if there is time enough for another activity
(Activity &4 or Activity 5).

1.3.4. Activity 4 — Imagine having a disability*.

Summary of the activity
Equipment Not Available
Time for the activity 20-45 minutes
Skills required Critical thinking, active listening

*This activity is out from the training material and can be performed at the very beginning or at the end of the training.

Description of the activity

The teacher canintroduce this activity at the very beginning of the training or at the end of the lecture, to stimulate
the critical thinking of the students.

Imagine you have a disability. For instance, you are blind, deaf, paralysed (and need a wheelchair). Now imagine you are a
child in your own school or youth, leisure, or sports organisation. What are the possible barriers which could prevent you
from full participation? Try to explain to each other which barriers you perceive.

After 5 minutes, the teacher should ask each student the disability he/she chose and to list of the obstacles he/
she would find. A general discussion on the environmental limits should follow.

1.3.5. Activity 5 — Dialogue tables*.

Summary of the activity
Equipment Not Available
Time for the activity 45 minutes - 2 hours
Skills required Critic thinking, active listening, trainer

*This activity is out from the training material and can be performed according to the teacher’s choice.
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Descripcién de la actividad

A dialogue table is a group of six to eight people who talk to each other. Each group explores a theme and
exchanges experiences, dreams, and possibilities. A trained dialogue supervisor guides the conversation and
ensures that everyone listens to each other and is given a chance to speak. A dialogue takes about two hours
and has the following phases: getting to know each other, exchanging experiences, sharing dreams and what all
the group members can do. A dialogue is not a debate, a discussion about differences of opinion, propositions, or
points of view. Listening to each other and sharing experiences, dreams and possibilities is paramount. The aim
is not to convince the other from one point of view, but to listen attentively to each other’s experiences and try to
understand. Opinions are placed next to each other rather than against each other.

Variation: the discussion can have different lengths (30 mins, 45 mins, 50 mins, 60 mins).

Rules of play for dialogue

-

Be genuinely curious about the experiences, thoughts, and feelings of others.

Try to open up. Let yourself penetrate what the other is saying.

Let the other tell his/her story. Do not tell your story at that moment.

Don't give your opinion about someone else’s experience. Do not judge.

Ask for concrete examples and for explanations if you don't understand something.
Value someone else’s story. Explore the meaning.

Speak for yourself: speak from the ‘I position, avoid ‘you’ or ‘they.

Treat the other as you would like to be treated: with respect and kindness.

L o N 0 U & W N

Give the other person time to think, to search for words.

10. Arrange for a moderator who is trained in the method.

For more information on how to hold a Dialogue table:
https:/participedia.net/method/4467



https://participedia.net/method/4467
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Guide for teachers: resources and didactics of PINC training

Module 2- Educational communities

Duration of the lecture: 3 hours

Module 2 — Educational Communities;

Materials to b d: . . . .
ateriais to be use 104 - Guide for leading an educational community.

This module shows the opportunities and the barriers to improve inclusion in recreation periods, the
education centre as a driver of social change, the creation of an inclusive culture and the concept of inclusion
as aright.

Through module 4 - Guide for leading an educational community, students are expected to learn:

Opportunities and barriers to improve inclusion in the recreation period;
The potentialities of the education centres;
The role of the culture of inclusivity;

The role of the different actors in building inclusive environments (students, teachers, non-tea-
ching staff, families, associations, and so on).
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The teacher can introduce Module 2 by listing the topics (slide 2) that will be shown during the lecture and
start by talking about opportunities provided by the education community for the creation of inclusive school
recess.

2.3.1. Activity 1 - Slide 3 — Examples of barriers to achieve inclusion

Summary of the activity
Equipment Paper, pen
Time for the activity 20 minutes
Skills required Critical thinking, active listening

Description of the activity

Before talking about the barriers to achieve inclusion, the teacher should ask students to figure out what
these barriers are. The teacher can ask students to discuss, with a partner, a hypothetical situation about at-
titudinal barriers, insufficient qualification and leadership, and lack of accessibility. The teacher will solve one
of these hypothetical situations by using the concepts included in the slides (e.g., building an open dialogue,
learn and lead together, universal design).

The teacher will go on with the discussion giving guidelines for maximising the success of the inclusion stra-
tegy.

From slide 6 to slide 8, the teacher should introduce the role of the teacher and how their curriculum should
look, considering the demands of 21st century society and the diversities among students.

In slide 9, the attention should be focused on the school environment, starting from the 2030 agenda. From
slide 10 to slide 12, the teacher should talk about inclusion in the communities and administration, distingui-
shed in cultures, policies, and practices.

With slide 13, the teacher will indicate the key aspects for the implementation of an inclusive leisure envi-
ronment. With slide 14, the teacher should distinguish between what is and what is not an inclusive envi-
ronment.

From slide 15 to slide 17, the teacher should talk about the concept of shared leadership. From slide 18,
the teacher will show the three levels of inclusion: within the school (slide 19-22), between the school (slide
23-slide 25), and beyond the school (slide 26 — slide 28).
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2.3.2. Activity 2 - Slide 29 - Final activity 1

Summary of the activity

Equipment Paper, pen, Internet (laptop, mobile phone)
Time for the activity 40 minutes
Skills required Critical thinking, active listening, research skills

Description of the activity

The teacher shows the activity in the Slide 29:

“Look for two news articles that prove how inclusive education improves social inclusion” (or how exclusion
practices, cultures and policies are barriers to improve social inclusion). Write a short headline about the
material you have found and share it with your colleagues”.

In this activity, students should divide into groups and look for articles proving that inclusive education
improves saocial inclusion, or how the culture, policy and practice contribute to social exclusion. The teacher

can help students in the research and interpretation of these articles.

After this phase, students will create a paragraph synthesising the findings contained in these articles, and
will present the results one group at a time.

2.3.3. Activity 3 — Slide 33 - Final activity 2

Summary of the activity

Equipment Paper, pen
Time for the activity 20 minutes
Skills required Critical thinking, active listening

Description of the activity

The teacher shows the activity:

“You realise that one of your students that has an intellectual disability doesn’t play with anyone in recreation time
and, after a bit of research, you find more information: he doesn’t go to birthdays, he doesn’t go out with other
classmates..". All of your students live in the same neighbourhood’.
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Students have to choose a partner and design an intervention proposal to improve this situation from a
holistic view. Finally, the teacher discusses with the students how this situation can be solved, integrating
all the suggestions provided by students.

2.3.4. Activity 3 — Slide 34 - Final activity 3

Summary of the activity
Equipment Paper, pen
Time for the activity 10 minutes
Skills required Critical thinking, active listening

Description of the activity

Inthis activity, students shouldindicate some suggestions for the figures indicated in the following statement.

"Advise the following people with these specific circumstances:

A teacher who wants to innovate in leisure time

K3
<

K3
<

A school that wants to write a plan on inclusion
<+ A Mayor who wants to create inclusive public playgrounds

% A parent who is worried about his kid having a bad time in school leisure time".

After 10 minutes, the teacher should ask students, at random. the advice they would give.
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Module 3- Theory and practice of
inclusive play

3.1. General information

Duration of the lecture: 6 hours

Module 3 — Theory and practice of inclusive play;
Practical guide of inclusive game.

Materials to be used:

3.2. Learning Objectives

The third module presents the role of playing for children, from guided to mediated to free play. Moreover,
the unit aims at providing a methodology for the design and implementation of the inclusive play and the
necessary information for implementation of inclusive play during breaks and free time in schools and
sports clubs.

From Module 3 - Theory and practice of inclusive play, students are expected to reach the following
learning objectives:

The benefits of adopting inclusive practices for children;

The role of the school and of the educators for the healthy development;
The theoretical basis of inclusive play;

The difference between the guided/mediated play and free play;

The figure of the play mediator;

How to conduct an observational analysis in a recreational context;

How to design and implement inclusive play;

To understand the basic features of the play process (environment, space and materials, sen-
sory elements, agents, and so on);

To recognise the basic elements of the decision making process;
To select the proper game according to the specific situation;

To understand the basic features of the different environments (school playground, school gym,
school classroom, outdoor playground);

To solve cases relating to different environments.
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The teacher can introduce Module 3 by listing the topics (slide 2) that will be shown during the lecture.

3.3.1. Activity 1 — Slide 6 - Personal reflection on experiences during
school breaks

Summary of the activity

Equipment Paper, pen
Time for the activity 30 minutes
Skills required Critical thinking, active listening

Description of the activity

The teacher should ask students to choose a partner and discuss the following questions about their own
childhood experience concerning break times, and then to write the answers of the following questions:

What do you remember about your breaks?
What are your most positive memories?
What are your most negative memories?

Were they inclusive breaks?

After 5-10 minutes, each couple should then talk about their experience. The discussion should last 20
minutes. It is suggested that the teacher summarises all the discussion points that have been raised.

The teacher can then continue with the principles for designing inclusive play (Slide 8-10).

3.3.2. Activity 2 — Slide 10 - Activity on the video “Universal Design”

Summary of the activity
Equipment Video Projector, paper, pen
Time for the activity 25 minutes
Skills required Critical thinking, active listening, creativity
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Description of the activity

The teacher shows the video “Universal Design” The students should imagine how to transform the
recreational space into a more inclusive area.

The video is available at the following link:

https:/www.youtube.com/watch?v=UaE-Qs6tyKQ&ab_channel=CEDECOM

Then, the students should imagine how to apply these principles to transform the recreational space to be
more inclusive. Students can take 10 minutes to work on their own to come up with with some examples.

The discussion should last 15 minutes.

3.3.3. Activity 3 - Slide 21 - case study

Summary of the activity
Equipment Video Projector, paper, pen
Time for the activity 30 minutes
Skills required Critical thinking, creativity, problem solving

Description of the activity

To solve the cases, the teacher will use the information collected in guide 3 and will transmit it to the stu-
dents by developing the analysis and decision making model described. The students, in turn, will use guide
3 to complete the information and view the process. In the annexes of guide 3, teachers and students have
support material.

Case Study - school breaks

The pictographic symbols used are property of the Government of Aragon and have been created by Sergio Palao for ARASAAC
- (www.arasaac.org) which distributes them under Creative Commons BY-NC-SA License
22



https://www.youtube.com/watch?v=UaE-Qs6tyKQ&ab_channel=CEDECOM
www.arasaac.org
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Case study- Breaks in the gymnasium

The pictographic symbols used are property of the Government of Aragon and have been created by Sergio Palao for ARASAAC
(www.arasaac.org) which distributes them under Creative Commons BY-NC-SA License

Case study-Break time in the classroom

The pictographic symbols used are property of the Government of Aragon and have been created by Sergio Palao for ARASAAC
(www.arasaac.org) which distributes them under Creative Commons BY-NC-SA License



www.arasaac.org
www.arasaac.org
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Case study- Breaks in the natural environment

The pictographic symbols used are property of the Government of Aragon and have been created by Sergio Palao for ARASAAC
(www.arasaac.org) which distributes them under Creative Commons BY-NC-SA License



www.arasaac.org
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3.3.4. Activity 4 — Slides 36 — Case study to be solved by students

Summary of the activity
Equipment Video Projector, Paper, pen
Time for the activity 30 minutes
Skills required Critical thinking, active listening, creativity

Description of the activity

This case study should be solved by the students.

The pictographic symbols used are property of the Government of Aragon and have been created by Sergio Palao for ARASAAC
(www.arasaac.org) which distributes them under Creative Commons BY-NC-SA License

Students have 15 minutes to carry out the analysis following the MARE model and propose inclusive games
and/or activities.



www.arasaac.org
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